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                             School Name Language 

1 ACT German Language School Inc German 

2 ANZ Maori Cultural School of Dreams Inc Maori 

4 Australian School of Contemporary Chinese Chinese 

5 Bangla Language and Cultural School Bangla 

6 Canberra Cambodian School Khmer 

7 Canberra Dutch School Dutch 

8 Canberra Finnish School Finnish 

9 Canberra Hebrew School Hebrew 

10 Canberra Hindi School Hindi 

11 Canberra Islamic School Arabic 

12 Canberra Japanese Supplementary High School Japanese 

13 Canberra Japanese Supplementary School Japanese 

14 Canberra Khalsa Panjabi School Panjabi 

15 Canberra Korean School of Education Korean 

16 Canberra School of Sri Lankan Language and Dance Sinhala 

17 Canberra Tamil School Tamil 

18 Canberra Vietnamese School Vietnamese 

19 Chennai Tamil School Tamil 

20 CIC Community School Arabic 

21 Croatian Ethnic School ACT Inc Croatian 

22 Dhama and Sinhala Language School Sinhala 

23 EAAS Chinese School Chinese 

24 FCCCI Chinese School Chinese 

25 Filipino Language School of Canberra (FLSC) Filipino 

26 Hamro Pathshala Nepali 

27 Italian Language School Italian 

28 Kaw Lah Karen 

29 Macedonian School 'St Kliment of Ohrid' Macedonian 

30 Malayalam Vidhya Vedhi Malayalam 

31 Mon Language and Cultural School Mon 

32 North Canberra Sinhala Language School Sinhala 

33 Ositos Cool Spanish 

34 PAFA - Pakistan Australia Friendship Association Inc Urdu 

35 Persian Language School Persian 

36 Polish Language School in Phillip Polish 

37 Samoan Language School Samoan 

38 Sanggar tari dan bahasa (Indonesian dancing and language club) Indonesian 

39 Scandinavian School in Canberra, Swedish Section Swedish 

40 Serbian School Serbian 

41 St John the Baptist Russian Orthodox Church School Russian 

42 St Nicholas Greek Language School Greek 

43 Tibetan Language School Tibetan 

44 Tongan Language School Tongan 

3 At-Taqwa Language School Arabic 
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A C T  C o m m u n i t y  L a n g u a g e  

S c h o o l s  A s s o c i a t i o n  2 0 1 3  

The gift of language is of immense value, not only to the 

young but also to our multicultural society and Canberra’s 

future prosperity, both socially and economically. 

Language is most obviously a form of human 

communication.  In all its manifestations oral written, non 

- verbal language is the most sophisticated and 

fundamental form of human communication.  It is less 

obvious that language fulfils a wide range of other 

functions but these are critically important to individual and social life. 

Virtually all human endeavours have correlates with language, a tool we humans use to 

negotiate and create meaning and to articulate their perception of experience. 

Languages have always been much more than a school subject.  I believe that learning 

languages opens doors to trade and cultural exchanges around the world, to creativity and 

learning, and to understanding across cultures and countries. 

In addition, the study of other languages adds to our capacity to discover who we are, 

where we belong and what we might become.  Indeed, our common future will depend on the 

degree to which we all become better world citizens, creating unity within diversity. 

This year we are pleased to host the 11th National community languages Schools 

conference on 12 October at the Lake Side Rydges Hotel during this Centenary of 

Canberra.  The politicians, speakers, and a few performances by students have been 

schedule in our program. 

A range of workshops will lead teachers and instructors in examining leading practices and 

classroom teaching strategies and over 400 community languages schools instructors and 

teachers covering more than 40 languages will attend. 

I take this opportunity to sincerely thank the children, their teachers, volunteers, families 

and communities for all that they do to support language learning right across our 

Territory and look forwards  the recognition of their hard work and make this Community 

languages Schools Conference a day to remember. 

Javad Farrokh Mehr 

President’s Message 

May 2013 

Javad Farrokh Mehr, President 

This newsletter has been produced with assistance from the ACT Government under the 

Community Language Schools Program 
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Ms Joy Burch, Minister for Multicultural Affairs and 

Education 

On behalf of ACT Government it’s wonderful to acknowledge Canberra’s tremendous 
multicultural landscape and in particular the work of the ACT Community Language 
Schools Association. 

Our Multicultural communities continue to make significant contributions to our social 
fabric, help drive economic development and enhance Canberra’s enviable reputation as a 

diverse and vibrant cultural centre. 

The ACT Multicultural Strategy 2010—2013 indicates here in the Territory over 170 different languages 
are spoken, with 18 percent of the ACT population speaking a language other than English. 

One of the most important challenges for our community in welcoming new arrivals is how we encourage 
people to continue to retain their language and culture while becoming part of our society and 
subsequently transferring their skills to the next generation. 

The ACT Language Policy acknowledges the commitment that all Canberrans have the opportunity to 
acquire English language skills, both oral and literate, in recognition that  English is our national 
language, it also encourages the learning of other languages.  Canberrans are also fortunate to have 
access to a broad spectrum of language schools and learning options. 

The ACT Government policies and programs have been about developing opportunities for greater 
participation in the community—for all Canberrans—and we will continue to promote and protect the 
cultural and linguistic diversity of Canberra by strengthening links between people of all backgrounds. 

The ACT Community Language Schools Association continues to play a vital role in assisting members 
of multicultural community groups to maintain their culture and identity through language for generations 
to come. 

I acknowledge the tireless efforts of teachers, students, parents, volunteers of the various local 
community language schools and the valuable leadership shown by the ACT Community Language 
Schools Association in ensuring a successful community language sector for the ACT. 
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Last year was an extremely eventful year for both teachers and 
students at CIC Community School. Teachers were encouraged to 
attend most of the training offered by ACT CLSA and were 
extremely pleased by the learning they had acquired, especially in 
creating a more interactive and engaging class environment and 
incorporating new learning techniques such as games, quizzes and 
various activities into their classroom experiences. 

Students were particularly excited about the new language learning games that were incorporated into the 
classroom. One of the games uses Arabic playing cards, where students match the name of an animal in Arabic 
to the actual Arabic word. 

While an emphasis exists on incorporating Arabic language within the student’s spiritual life, it is nonetheless a 
key factor in their learning experience. For example, CIC Community School runs its classes on Sunday, in 
addition to that, there are weekly supplementary classes for children who wish to improve their Arabic reading 
ability through the Iqra learning system.  In this program, students are grouped into small groups according to 
their levels and are taught proper pronunciation of the Arabic letters, which is the very basic level, and then the 
students can begin pronouncing multiple letters with the correct intonations.  Finally students progress to reading 
complete words and sentences. 

Many of our students have reached a sufficient level of proficiency in reading which allows them to re-enforce 
their learning during Sunday classes with Arabic handwriting and reading comprehension. Our introduction of 
quizzes and games has significantly increased students’ interest and developed a sense of curiosity which we 
aim to develop and nurture.  

This year (2013), we’ve had many students move to a higher level due to 
them outgrowing the knowledge level of the one they were in, or growing 
older in age with preference of being with a more suitable age group at 
the next level.  This has presented some new challenges in the sense 
that our curricula require further refinement in order to set the road map 
for future teachers to continue the work. 

The aim is to standardise our learning paths for each specific component, 
such as Arabic handwriting, Arabic reading, Quran recitation, Islamic 
studies, Arabic reading comprehension and Arabic traditional song. The 
ACT CLSA training (curriculum development, multi-level classrooms, and 

games) has greatly empowered us to develop these learning paths on our own. 

By refining our processes and methods, we make life easier for everyone, including teaching staff (who are all 

volunteers), students and families. We intend empower all those who are involved. 

CIC Community School 

On behalf of the Canberra Liberals and as Shadow Minister for 
Education I wish to pay tribute to the important work that the ACT 
Community Language Schools Association does in supporting the 

promotion of language education in our city.  

Your dedication in ensuring the preservation of linguistic and cultural diversity is to be 
commended. 

The ACT is unique in the diversity of its population, with over 23 percent of Canberrans born 
overseas and around one hundred different languages spoken in the region. Your 
membership of over 40 schools and 1700 students, learning a wide range of community 
languages, is impressive. 

In this, Canberra’s centenary year, I wish you well in your hosting of the 11th National 
Language Schools Conference. This will provide a unique opportunity to highlight the diversity 
of cultures we have in the nation’s capital and help to promote the important work you do. 

Steve Doszpot, Shadow Minister for Education and 

Training  
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The role of the committee is an important one and without their tireless efforts the 

ACT Community Language  Schools Association would not be able to adequately 

support the schools.  The committee is responsible for securing funding and 

promoting the needs of our schools.  It also gives us the opportunity to celebrate 

the uniqueness of ethnic schools through both the Annual Dinner and Languages Day. 

From left to right:   

Javad Mehr, Peter 

Pan, Irene Santos, 

Fuxin Li,  Santosh 

Gupta, Loan Pham, 

Matelita Koloi, 

Zhengfeng Li, Roy 

Lonanathan and 

Elena Sione. 

Photo: Fuxin Li 
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With the support of Australia Sri Lanka Buddhist 
Association (ASLBA), Dhamma and Sinhala Language 
School organised a Blood Donation Camp at Sri Lankan 
Buddhist Temple in Canberra (Kambah), ACT on 
Saturday, 11 August 2012.  As requested by the 
organisers, Australian Red Cross brought their Donor 
Mobile Unit (DMU) to the Kambah temple to collect the 
blood from donors on site.  The DMU is a self-contained 
mobile blood collection unit which is 14.6m long, 4.3m 
high and 4.1m wide with all required facilities to collect 
blood. 

As requested by Australian Red Cross, the school handed over more than 80 signed pledges from Canberra 
community including some staff of the Sri Lanka high commission and 40 donors were able to donate blood 
during the allocated period.  

It was an honour for the students to see the community members in the temple premises to come for this very 
special event on their request and also the presence of the High Commissioner to Australia, HE Admiral Thisara 
Samarasinghe in supporting the event. 

The Class 4 students (Children studying in Year 7 - 9 in ACT school) were arranged to prepare refreshments 
and also to serve the blood donors by themselves on the day. Hence this blood donation event provided an 
opportunity for our school students to get an experience in the community services.  

We also formed a Club Red Group called “Sri Lanka Buddhist Temple, Canberra, ACT” to track number of 
donations made by the same donors during a calendar year. The School Management Committee is planning to 
have this as an annual event and invite all of you to participate in the meritorious activity in a big way. 

Dhamma and Sinhala Language School  
Blood Donation Camp 
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In 2012, the ACT German Language School, a not-for-profit community 

language school operating in Canberra since 1958, welcomed the return 

of financial support from the German Embassy in Canberra.  

The School offers tuition in German, a language spoken by almost a third 

of Europeans, to both children and adults. The Children’s Division, 

currently teaching German to around 50 students aged from 5 to 18, 

receives financial support from the ACT Government through various 

Multicultural grant programs, the ACT Community Language Schools 

Association and in-kind support from Alfred Deakin High School through 

the low-cost provision of classrooms. This valuable support enables the 

School to attract highly-qualified teachers and offer affordable tuition 

fees. 

In past years, financial support was also received directly from the 

German government in Berlin. However, changes in funding rules 

meant that the funding from Germany dried up and the Children’s 

Division faced an uncertain future. However, a recent initiative of the Culture, Science and Press Section of the 

German Embassy has lead to renewed funding with a view to growing student numbers to the point where 

direct funding from Germany can be restored. 

At a handover ceremony on September 8th, children sang German songs and presented a puppet show in 

German. President of the ACT German Language School, Ron Hackney, highlighted the importance of support 

from the German-speaking countries. “It’s important for us all to know that representatives from these countries 

are behind us, encouraging us to grow, taking an interest in our achievements, and helping us to be a part of 

the German-speaking community in Canberra”, he said.  

In handing over the cheque, Hubertus Klink, Head of the Culture, Science and Press Section of the German 

Embassy, acknowledged the excellent work of the School 

and reminded the children and their families of the long 

history of the link between Australia and Germany—even 

Captain Arthur Phillip had a German-born father! In the year 

that Australia and Germany celebrate 60 years of diplomatic 

relations, Herr Klink stressed that the new funding initiative 

was a small part of maintaining the linkages. 

The Principal of Deakin High School, Ms Belinda Bartlett, 

also attended the ceremony and commented on her pleasure 

in witnessing how the children, young and old, 

enthusiastically dedicated their Saturday mornings to learning German, 

while at the same time adding a younger dimension to the high school. 

Embassy funding returns for ACT German Language School 

Hubertus Klink, Head of the Culture, Press and Science 
Section at the German Embassy in Canberra, hands 
over a cheque to support the operation of the Children’s 
Division of the ACT German Language School to 
President Ron Hackney.  
(Photo credit: Frank-Alan Knorr, German Embassy) 

Children from the Lower Primary class perform for 

their families and guests. (Photo credit: Allison Britt) 

First Aid training 

Funding from the ACT Government through 

the Community Language Grants program 

allowed 45 school representatives to 

become qualified first aiders.  



At 2am on Tuesday, 19 February 2013 approximately 47 members of the 

school boarded a coach in Queanbeyan to take the 4 hour road trip to 

Sydney International Airport where we checked in to catch the 3 hour 

flight to Rotorua, New Zealand.  The 27 children and 20 adults landed in 

Rotorua at 3pm NZ time, tired but very excited.  The main reasons that we 

decided to go on this trip was to attend Te Matatini 2013 hosted by Te 

Arawa in Rotorua and also so that we as a roopu (group) could experience 

tikanga (protocols) on the Marae (traditional Maori meeting place).  Te 

Mataini 2013 is a National Kapa Haka (Maori Performing Arts) 

competition held in New Zealand every 2 years.  This time 41 of the 

best Maori Performing Arts groups from New Zealand and Australia 

come together to compete for the National title.  So here we are at the 

airport collecting our bags etc while 3 of our members went to pick up 

our 3 mini buses.  We loaded 

our buses and trailers 

organised our koha (donation) 

and headed off to Pikirangi 

Marae (name of traditional 

meeting place) which is 2 minutes drive from the airport.  Once at the 

Marae we prepared ourselves to receive the karanga (call) to enter 

onto the Marae and go through all the formalities in accordance to 

tikanga (protocol). 

We are very thankful to Donna Te Kanawa, our New Zealand organiser for our stay 

at Pikirangi Marae, and the tangata whenua (local people) of Pikirangi Marae for 

hosting our roopu (group) and supporting us in our endeavours to teach and 

nurture our group about Marae whakapapa (geneology), tikanga (protocol) and 

whakawhanaungatanga (being family).  A lot of our adults, their children and 

supporters had either not been back home to Aotearoa (New Zealand) in a long 

time which meant that their children had never been back home or left home 

when they were very young.  Our roopu members consist of many nationalities 

with members who have no association to Aotearoa however they have a keen 

interest in our beautiful language and culture.  

We have whanau (family) in many of the 41 performing kapahaka groups 

that made it to the stage in Rotorua and at this time we acknowledge the 

3 groups and their supporters from Australia, Te Raranga Whaanui  from 

New South Wales, Turanga Ake from Queensland and Nga Manu Waiata 

from Victoria as they did themselves, our culture and those of us residing 

in Australia very proud. 

All of the children and adults really enjoyed themselves and loved 

learning about their culture and language.  They loved the experience of 

staying, playing, sleeping and learning together on the Marae.  Our roopu is so thankful and blessed to return 

back to Australia having experienced all that we did on our trip to Aoteaora, the land of the long white cloud. 
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The Australian and New Zealand Maori Cultural School of 
Dreams trip to New Zealand 

Waiting to enter Te Matatini 2013 

Mahi Kura - Studying hard at Pikirangi Marae 

Nga Tamariki o te kura – 

Children of the school 

Nga Tamariki o te kura – Children of 

the school 
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We continued to carry out excellent education in the Swedish Language and Swedish daily 

life and traditions during 2012, and the beginning of this year. We have also been working 

with a project about Vikings.  The students researched books and the internet and found a 

lot of great information. Our students got very interested and involved in the project and a 

couple of students felt so encouraged that they continued working on the project outside 

school.  As a grand final item, students rehearsed and developed a theatre play about the 

Norse pagan gods  Odin, Thor and Freya. 

The students also worked with a project about Astrid Lindgren, the fantastic children’s 

author who amongst many other books, 

created and wrote about Pippi Longstocking. 

Our aim is not only to teach the Swedish 

language but also to foster the Swedish 

culture and participate in traditional Swedish 

celebrations and special occasions. The two 

major celebrations each year are Midsummer 

(end of June) and Christmas. The students perform the Lucia procession 

twice every December, once at the Scandinavian Christmas Bazaar and the 

other at the Embassy of 

Sweden. Both occasions are very 

popular and appreciated by Swedes 

as it, together with the scent of candles, evokes memories from times 

when Christmas was celebrated in radically colder temperatures. The 

students sing and perform very well even though it can be somewhat 

tricky to sing, hold onto the candles and walk in long white frocks all at 

the same time. I am proud to say that they are always doing it 

tremendously well. 

We are looking forward to another prolific year at the Scandinavian 

School in Canberra, Swedish Section. 

Scandinavian School in Canberra, Swedish Section 

Vikings with their ship 

Pippi Longstocking and  

Mr Nilsson 

Swedish Midsummer Celebration 

in Canberra 

Lucia at the Embassy of Sweden   

December 2012 

Persian/Farsi is the most widely 

spoken member of the Iranian branch 

of the Indo-European languages.  It is 

the mother tongue of more than 150 

million people around the globe.  It is 

spoken primarily in Iran, a country 

which plays a crucial political role in 

the Middle East and the Persian Gulf 

region.  Persian is also spoken in Afghanistan, Tajikistan, and in many regions of 

Central Asia.  Historically, it was widely understood from the Mediterranean to India, 

and has a rich historical and cultural legacy. 

Many distinguished works by such poets as Ferdowsi(Shahname), Omar Khayyam 

(Roba’aiyyat), Saddi (Golestan), Rumi (Mathnavi) and Hafiz (Ghazaliyyat) have been 

created in Persian.  Even Great European poets and literary writers such as Victor 

Hugo, Voltaire, Alphonse de Lamartine, Maeterlinck, Goethe and F.Scott Fitzgerald 

were influenced by Persian literature in their works.     

About Persian Language 



It’s a myth that intelligent people are better at learning languages.  

Sure, it doesn’t hurt, especially when innately academic types hold an arsenal of learning strategies. 

Most language learning skills, however, are in fact habits, which can be formed through a bit of 

discipline and self-awareness.  

Here are the five most common mistakes language learners make – and how to correct them...  

Not listening enough  

There’s a school of linguistics that believes language learning begins with a “silent period”. Just as 

babies learn to produce language by hearing and parroting sounds, language learners need to practise 

listening in order to learn. This can reinforce learned vocabulary and structures, and help learners see 

patterns in language.  

Listening is the communicative skill we use most in daily life, yet it can be difficult to practise unless 

you live in a foreign country or attend immersive language classes. The solution? Find music, podcasts, 

TV shows and movies in the target language, and listen, listen, listen, as often as possible.  

Lack of curiosity  

In language learning, attitude can be a key factor in how a student progresses.  

Linguists studied attitude in language learning in the 1970s in Quebec, Canada, when tension was high 

between Anglo- and Francophones. The study found that Anglophones holding prejudices against 

French Canadians often did poorly in French language learning, even after studying French for years as 

a mandatory school subject.  

On the other hand, a learner who is keen about the target culture will be more successful in their 

language studies. The culturally curious students will be more receptive to the language and more open 

to forming relationships with native speakers.  

Rigid thinking  

Linguists have found that students with a low tolerance of ambiguity tend to struggle with language 

learning.  

Language learning involves a lot of uncertainty – students will encounter new vocabulary daily, and for 

each grammar rule there will be a dialectic exception or irregular verb. Until native-like fluency is 

achieved, there will always be some level of ambiguity.  

The type of learner who sees a new word and reaches for the dictionary instead of guessing the 

meaning from the context may feel stressed and disoriented in an immersion class. Ultimately, they 
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Learning a foreign language: five most common mistakes 
By Anne Merritt, 19 Dec 2012 

Language learning: learning a new language, let alone a new alphabet, is tricky - 

could a universal phonetic script be the answer? Photo: Blue Jeans Images / Alamy 

Learning a new foreign language is never easy – but it's a lot harder if you fall 

into these five common traps, says Anne Merritt.  
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ACT German Language School: some student comments on why they learn German 

S’up! Julez here, and I am a student in the Advanced class at the ACT German Language School. This is my 7th 
and final year here, as I am currently in year 12. Learning German here has many advantages. Probably the 
biggest is that learning German here makes normal school easier – I am currently top student for college in the 
languages department. Secondly I can speak to my relatives that live in Bavaria; and one day in the future, I can 
hopefully live there and learning would be easier because of my head-start. With German bringing up my 
University entrance score, hopefully I can become a physio and travel Europe, seeing many German soccer 
teams play.  Julian Turner 

 

I have been learning German in classes for 2 years now. I mainly started because my parents both speak the 
language. Although I spoke it from birth, I wasn´t very fluent. I think it’s important to learn another language for a 
few reasons. Firstly, it opens up opportunities for jobs. Knowing another language would be a vital skill should I 
want a job overseas. Learning German is also important for communication in Europe.  Niklas Otting 

 

My name is Rhiannon and I have been learning German since the start of 2012. I decided to start learning 
German after my family had visited Germany and Austria a few times, because I loved the culture and the 
language. German is useful as well as fun – learning it provides many opportunities, even over other languages, 
such as career choices. As my knowledge of German has increased I have also begun to understand English 
more.  Rhiannon Schembri 

 

I’m Leila and I’m 11 years old I’ve been in German School for 2-3 years. I learn German because half my family 
is German and I would like to write and speek better to them. In the future I would like to be an Architect in 
Germany like my uncle Mathias. I know 3 languages: French, German and English, I would like to learn more 
languages including Spanish and Italian. My mum is German and my Dad is French. My School is Telopea Park 
(French/Australien). Sometimes German was very easy but now it’s getting a bit harder cause I’m in the 
advanced class. Learning German could help me at school and I could help my friend who will try learning it in 
year 7.   Leila Binga 

From High School Advanced Class   -  23/03/2013    

might quit their language studies out of sheer frustration. It’s a difficult mindset to break, but small 

exercises can help. Find a song or text in the target language and practice figuring out the gist, even if a 

few words are unknown.  

A single method  

Some learners are most comfortable with the listen-and-repeat drills of a language lab or podcast. Some 

need a grammar textbook to make sense of a foreign tongue. Each of these approaches is fine, but it’s a 

mistake to rely on only one.  

Language learners who use multiple methods get to practise different skills and see concepts explained 

in different ways. What’s more, the variety can keep them from getting stuck in a learning rut.  

When choosing a class, learners should seek a course that practises the four language skills (reading, 

writing, listening and speaking). For self-study, try a combination of textbooks, audio lessons, and 

language learning apps.  

Fear  

It doesn’t matter how well a person can write in foreign script, conjugate a verb, or finish a vocabulary 

test. To learn, improve, and truly use your target language, we need to speak.  

This is the stage when language students can clam up, and feelings of shyness or insecurity hinder all 

their hard work. In Eastern cultures where saving face is a strong social value, EFL teachers often 

complain that students, despite years of studying English, simply will not speak it. They’re too afraid of 

bungling the grammar or mispronouncing words in a way that would embarrass them.  

The key is that those mistakes help language learners by showing them the limits of language, and 

correcting errors before they become ingrained. The more learners speak, the quicker they improve.  
http://www.telegraph.co.uk/education/educationadvice/9750895/Learning-a-foreign-language-five-most-common-

mistakes.html 

Learning a foreign language: five most common mistakes 
(continued) 



Don’t miss the next 

Annual Dinner 

 October 12 2013 at 

University House 

Annual Dinner 2012 

Tongan School teachers perform 

Cutting the cake (L-R) —  Javad Mehr (ACT CLSA President), 

Dr Chris Bourke (Minister for Education), Tasso 

Douvartzides (Chairman, AFESA) , Joy Burch (Minister for 

Multicultural Affairs), Steve Doszpot (Shadow Minister for 

Education) and John Hargreaves (MLA) 

Tongan dance performance 

ANZ Maori School of Cultural 

Dreams students sing 

Another well attended Annual Dinner 

MLAs John Hargreaves and Steve 

Doszpot entertain the guests 

Annual Dinner Photos: by Fuxin Li 

FCCCI Chinese Dancers 

Bollywood dancers 

Guest speakers 



Community Language 
Schools Day October 2012 

A wonderful way 

to showcase our 

amazing students 

and teachers 



A story from a student attending Chennai Tamil School (CTS) 

Vanakam (hello in Tamil). My name is Aishwarya. I am learning Tamil  from Chennai Tamil School. I am 
going to share my Tamil school experience. 

About Tamil:   Tamil is a language which is spoken by people in TamilNadu (south of  india). Tamil is one 
of the longest surviving classical languages in the world. Tamil literature has existed for over 2000 years. 
Tamil has its own script .Tamil has 247 alphabets altogether. 

About my school:  My school principal is Dr.Muthaiah. We have got three teacher Mrs.Subasini 
shekhar ,Mrs. Gayathri Srinivasan and Mr. Ravi Krish. We have 30 children in our class Our class runs for 
one hour. We have 0ur class every Saturday. 

During that one hour we learn to read, write, speak ,discuss and have  group time . We also get to listen 
Moral stories and get to tell story. 

About the teacher:  I am learning from Gayathri teacher and we call her atthai. She is great teacher who is 
great at teaching us. I enjoy learning from her. Sometimes parents come and tell us moral tamil stories. 

About School Participation:  We participated in CLSA annual function.We have also participated in my 
tamil community association function.   Ms Aishwarya Shekhar 
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Canberra Hindi School is organised at the Canberra College, Phillip, 

Woden Valley, on Sundays from 3.30 to 5.30 pm during the normal 

school terms. The Hindi is taught using various interacting and audio-

visual means such drama, play, games, songs and movies. The children 

practiced one Hindi play Kaabuliwaalaa during the year involving every 

one.  

The school participated by putting up a stall in the Diwali Mela (an 

Indian festival of Lights and Sweets) held on 11 November 2012 in 

the Glebe Park, Canberra City. School children displayed playing 

card games to the visitors and teachers provided information on 

Hindi and school. Santosh Gupta organised a Tongue Twister 

competition for the all the children attending the Diwali Mela 

(Diwali Fete). 

The school also participated in the India’s Independence Day 

celebrations at the Indian High Commission, Yarralumla, by 

singing a Hindi song. The audience greatly appreciated the school 

children’s performances and their Hindi language skills. The Indian High Commission provided 

mementos to children. 

Hindi is the main language of the Indian cinema known as The Bollywood. In Canberra Bollywood 

dance and movies are becoming increasingly popular across all 

communities in addition to Indian community. 

Hindi is in top five most spoken languages in the world along with 

Mandarin, Spanish, English and Arabic. Hindi is widely spoken in many 

countries; some of them are Australia, Bangladesh, Bhutan, Canada, 

Germany, Fiji, Mauritius, Nepal, Pakistan, Singapore, South Africa, 

United Kingdom and United States. 

Canberra Hindi School - A Hindi Paathsaalaa 

कैनबेरा 	ह�द ःकूल 
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In October 2012, the Learning Filipino Together (LFT), which runs the Filipino 

language school in Canberra, turned two years old – still one of the youngest 

language schools in the city.  The second year of the school saw what we could 

call a ‘growth spurt’.  From one class, the school increased its number of enrolees, 

with two separate venues for sessions in the north and south sides of 

Canberra.  What used to be a single, multi-aged class in the north became two 

separate classes prompting the school to move to Gungahlin Public Library, 

which has much bigger and more comfortable classrooms for our students.  

Now on its third year, the people behind LFT are pleased that the school has now 

achieved a certain level of stability in organising and conducting classes, the 

school’s reason for being.  With three classes to cater to every week, our team of 

committed teachers puts a lot of energy into each session, ensuring that every 

learning experience is dynamic and experiential. Our teachers utilise a mix of 

innovative techniques and tools for teaching including the internet and 

traditional art and craft based activities for the very young group and interactive conversations for the older 

students.  At the beginning of this current year, the LFT took 

another bold decision starting a separate class for adult learners. 

Classes are regularly held at Del Close Room, Performing Arts 

Services Hub (PASH), Suite 301, 20 Allara St, Canberra ACT. 

Beyond our classrooms, the LFT has been very active in both the 

Filipino and the wider Canberra communities.  For two years 

now, our students have been active participants at the Philippine 

Embassy’s Christmas celebration and in the various yearly 

activities launched by different major Filipino 

organisations.  Also, this year, the LFT proudly represented the 

Filipino community in two major Canberra-wide events: first, at the 

National Multicultural Festival – for the second year in a row; 

second, at the Centenary celebration of Canberra, particularly, in the HOME project where the LFT displayed 

the word ‘Tahanan’ (the Filipino word for ‘home).  Our participation in these major events is a testament to our 

commitment to involve our children in the wider multicultural environment of the city and of Australia as a 

whole. 

The beginning of this year has already demonstrated that the year 2013 will not be any less busy than the 

previous years in terms of the school’s schedule. This early, the LFT’s executive committee and the parents of our 

students are bracing themselves for a packed school year and have marked their calendars for the school’s major 

events. 

Josephine Mercado teaching the Junior 
Kids Class at Gungahlin Library 

LFT President Kotch Velasquez welcoming our students 
on the first day of adult class, 5th of February at PASH.  
Sheila Flores is our regular Teacher for the adult class. 

The Learning Filipino Together – on its third year 

Macedonian Language School St. Kliment of Ohrid 

- Folklore Drama 
During 2012 a unit of the 
Macedonian language 
school curriculum was 
dedicated to learning 
about drama. The class 
had the opportunity to 
watch a traditional 
Macedonian folklore dramatic 
performance by the 
"Boomerang" Macedonian 
Theatre in Melbourne. Inspired 

by it, both students and teachers created a short play they 
performed at the End of year celebration. Folklore drama is full of 
fables, proverbs and aphorisms which relate to everyday 
situations and provide us with common sense solutions and 
wisdom, which the students enjoyed discovering about. 
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2012 marked the second year of the Canberra Dutch School.  The mission of the Canberra Dutch School is to 

teach the Dutch language to primary school aged children in Canberra and the surrounding regions.  The School’s 

format is different to that of most other Canberra community language schools.  A qualified 

Dutch teacher visits the children at their daytime schools following arrangements with the 

school's principal. In addition to educative school activities (literacy, vocabulary and reading), 

the Canberra Dutch School involves the children and their parents in Dutch cultural and 

communal activities. 

We organised a number of out-of-school activities during 2012.  At the start of the year, all 

students and parents got together for a summer picnic at Bowen Park.  This provided a great 

opportunity for the children to meet the new School students and to join in some fun activities 

such as the traditional Dutch “koekhappen”. 

At the end of April, “Koninginnedag” (the Dutch Queen’s birthday) is celebrated in 

various ways across the Netherlands.  In every town, children get together to play 

traditional games and the city of Amsterdam is filled with stalls that sell trash and 

treasure and lots of Dutch delicacies.   The Canberra Dutch School, in cooperation 

with the Dutch embassy and the Canberra Dutch Playgroup, set up a mini version 

of these street markets.  Dutch books, DVDs and age-old goodies like dropjes, 

poffertjes and oliebollen were for sale.  The children also played traditional Dutch games such as 

“boerengolf” (hitting balls with a clog on a stick) and “spijkerpoepen” (dropping a nail attached to your lower 

back into a bottle neck) and engaged in a crown making workshop.  It was a great opportunity for the children to 

connect with members of the Dutch community, both young and old. 

In August, the children and parents put on their skates to show off their ice skating talents at the Phillip ice rink.  

After enjoying an hour’s graceful gliding (and falling at times…) in thermo clothing, all families gathered for a 

picnic.  This social event was another opportunity for the children to practice 

the Dutch language in a fun environment and to meet some new friends. 

In December, we all got together to celebrate the traditional Dutch 

“Sinterklaas” (St Nicholas) event.  Sinterklaas and his helpers were welcomed 

by a large group of children and parents with Dutch Sinterklaas songs.   The 

children and parents also enjoyed a slide show of a Sinterklaas story 

performed and made by the children of the Dutch play club. 

The Canberra Dutch School and its Parent Committee would like to thank all the children and parent volunteers 

for their help in putting on our successful social events.  They are an invaluable part of our children learning the 

Dutch language and appreciating Dutch culture. 

A great year for the children of the Canberra Dutch School 

Another story from Chennai Tamil School (CTS) 

Hello everyone, I would like to narrate here my CTS class experience. 

I wait every week for Saturday – because it is the weekend we are having Tamil class. 

I take pride in writing here that our class is full of fun and frolic. 

My teachers are wonderful. They teach us not only our mother tongue language Tamil – they also educate us in 
being bold and full of enthusiastic through-out the class. 

Our school principal presents us various gifts during the course of terms. 

Our precious gifts range from chocolates, nice proverb books, appreciation certificates etc. 

Overall, I am very thankful to the principal, my teachers and parents. 

And I thank you all for giving me a nice opportunity to present my ideas to school report. 

Ms Ananya Ravi & Mstr Ananth K Ravi 
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Chennai Tamil School (CTS) is educating children one of the oldest of 
Southern Brahmi language called ‘Tamil’. Over last several years, 
CTS has been serving children of all age groups and others across 
Australian Capital Territory. 

However our school had a formal inauguration in 2010. Since then our 
primary goals are as indicated below 

• Teach all children of Tamil origin on spoken and written practical Tamil language 

• Bring all children with strong confidence and orator skills based on rich Tamil language roots 

• Educate children to serve community in much useful manner 
 
With these goals, we are able to bring together various Tamil children in to one class room. We have started it 
as a small home based group of 5 children. Slowly we have grown and now that we have 24 children coming 
from various suburbs of Canberra. 

 CTS has participated in several cultural programs for various community associations. Notably as part of 
October-2012 AT CLSA cultural program, CTS has contributed multiple songs and dramas. Notably speech by 
junior children on “Avvayar” aathichudi was appreciated by wider audience group of multi-lingual associations. 

 At present, CTS is running classes on each Saturday (last year we have conducted classes on 41 Saturdays) 
– except public and community holidays. We have divided the class in to major 2 groups. Group-1 consists of 
14 children on or under 5 years old. Group-2 comprises older children. At pre-school level, we are trying to 
educate our children to learn to speak and understand Tamil. For other children we are teaching to read and 
write Tamil Words and sentences at basic levels. Our plan is, we will move to teach them at intermediate 
level. We are also teaching them to sing some songs in Tamil and learn moral values which are very useful for 
their behaviour and other activities in their life. We are also encouraging our children to act and speak in Tamil 
Language at our Cultural Programs. 

 We have a strict syllabus for each class and teachers adhere as close as possible to follow the pattern as 
prescribed by the planning committee. At present, Dr P Muthiah is managing entire education syllabus and 
also guides teachers on various teaching aspects. Mrs Gayathri Srinivasan and Mrs Subasini Chandrashekhar 
are the primary teachers. They are well-trained in dealing with children of various age groups. Mr Ravi 

Krishnamurthy is providing back-up for the 
teachers and also maintaining the 
administration work related to the school. 

 In 2013, our primary goal is to ensure each 
child comes-up with a nice story, depicting 
pictures based upon various Indian epics, 
conversing fluently with all community 
members in Tamil with confidence and also 
share their experiences in Tamil based on 
various trips across Indian sub-continent.  

Chennai Tamil School (CTS)  

Greek School celebrating the value of independence during the Greek National Day 

celebrations at the Greek Australian War Memorial on 24th March this year. 
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English monolingualism seems to be an accurate brief description of Australian educational 
practices in relation to immigrant and Aboriginal students until relatively recently. If these 
practices have changed it is only slightly. The prevailing slogan could still now be said to be 
English proficiency with residual family or immediate community directed skills in the mother 
tongue. It was as though policy makers had intuitively understood the language ecology 
trends revealed by sociolinguistic research in North America, that shift to English by non-
English speakers, whether immigrant or Aboriginal, would occur primarily as a result of the 
greater prestige of English, that is, its exclusive association with social and economic 
mobility. In both financial terms and in terms of clear policy, the efforts made either to teach 
English as a second language (for many Aborigines English as a foreign language) and to 
support non-English languages either in education or more generally have been less than 
would be required if the true policy had been aiming at bilingualism. 
 
Since the post-World War II migration program, four distinct phases have characterised 
language policy approaches to ethnic minority languages. First, there was the period until 
1969. This could be called the laissez-faire phase since there was no intervention by the 
Commonwealth or State/Territory authorities as far as either mother tongue development for 
non-English speaking children is concerned, nor was there even any systematic attempt to 
teach English as a second language. It was simply assumed that English would be 'picked 
up'. In the late 1960s and early 1970s the Commonwealth set up the Child Migrant Education 
Program whose purpose was (and still is) to teach ESL. This became law with the 
Immigration (Education) Act of 1971 in which the Commonwealth assumed the responsibility 
for English instruction as a consequence of its constitutional responsibility for recruiting 
immigrants. 
 
From the early to mid-1970s there was the phase that can be called the 'rights-equality' 
phase. There was much agitation during these years. This was a part of a broader social 
activism which characterised urban Australia at the time and reflected somewhat the so-
called 'ethnic revival' in the U.S.A. Articulate and active ethnic community groups began to 
agitate for public intervention on behalf of a wide range of claims including language issues: 
primarily interpreting/translating services and English teaching. This advocacy was fuelled by 
much government sponsored research which seemed to be showing that, contrary to the 
expectations and beliefs of the previous phase, there were persistent and predictable social 
inequalities correlated with non-English language ethnicity, especially in terms of 
occupational and educational prospects. 
 
The third phase began towards the middle of the 1970s. It could be called the 'culturalist' or 
'multicultural' phase. In part, it took off from an aspect of the previous phase involving 
advocacy of mother tongue teaching of ethnic minority languages, largely because it was 
believed this would enhance the acquisition of English. The emergent discourse renamed 
these languages 'community languages' largely to connote their greater immediacy in 
Australian schools. The main feature of this phase, which was partially engineered by 
governments as an ideological corrective to the overtly political character of the rights-
equality phase, was that it replaced equality as the focus of debates with culturalist 
explanations of the positions of migrants in Australian society. Accordingly, the purposes of 
the multicultural programs which were initiated by the key text of this time – the Galbally 
report - were to encourage social harmony, social enrichment, diversity within an adherence 
to certain core values in the society. The target was the whole society (Galbally, 1978). 
 
Hence, by the early 1980s the debate on programs and policies for ethnic minorities had 
evolved to the present one in which there is a pattern of gravitating to one or other pole of the 

Language Policy and Community Languages 
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'rights-equality' and 'culturalist' phases - pursuing the goals of overcoming disadvantages 
and therefore targeting programs at minorities on the one hand and, on the other hand, 
pursuing socially enriching and harmonious relations by targeting the whole community. 
Two other key factors had also emerged, holdovers from the mid-1970s. The first was the 
very pronounced economic and, in particular, trading relationship the nation now 
increasingly conducted with Asian non-English speaking countries. The second was the 
serious decline of school second language education. Both are too complex to deal with in 
detail here but both came to have a significant impact on the present state of 
conceptualising language issues in Australia. 
 
The decline in school second language education impelled professional language people - 
linguists, applied linguists and language teachers - to call for national action to correct the 
situation. In so doing they came to examine the situation in terms of the language ecology 
trends of minority languages. At the same time, the economic directions brought about a 
coincidence of national economic goals with language goals converting some of the 
lobbying into a more 'hard-nosed' advocacy which was more acceptable to government. 
 
In two states in particular - Victoria and South Australia, and to a lesser extent in New South 
Wales as well - the state governments had set up community language and bilingual 
programs. In most primary schools this innovation was the first bilingual education since the 
forced closure of the Lutheran German language bilingual schools during 1916-1918. In 
addition Commonwealth per capita funding support for ethnic community schools had 
stimulated a growth in the language maintenance efforts of communities themselves. A 
decisive change occurred in 1982 when the Federation of Ethnic Communities Councils of 
Australia convened conferences around the country on the theme of calling for a national 
approach to language issues. In organising these conferences, the Federation assured the 
participation of other groups with an interest in language questions: the deaf, language 
professionals of various kinds and, of course, Aboriginal groups (FECCA, 1987). It was out 
of this agitation and advocacy that the Senate investigations commenced. 
 
Lo Bianco, Joseph, “Making Multicultural Australia Making language policy: Australia’s 
experience” p 6-7           http://www.multiculturalaustralia.edu.au/doc/lobianco_1.pdf  

Language Policy and Community Languages (continued) 

Australian Federation of Ethnic Schools 
(AFESA) council members meet quarterly 
to develop national strategies for  
ethnic/community language schools in 
Australia 

Left to right: Enzo Sirna (WA), Binh Binh 
Nguyen (SA), Inta Rumpe (SA), Stefan 
Romaniw (ED Community Languages 
Australia), Tassos Douvartzides (VIC), Jo 
Lo Bianco (Special Guest), Irene Bayldon 
(QLD), Mahendra Pathik (Tas), Javad 
Mehr (ACT) and Albert Vella (NSW)  



Ailsa's IBU for Canberra's 100th 
Birthday 
 
In celebration of Canberra's Centenary Celebration, our 
school participated in the city's inspiring multilingualism 
showcase entitled “HOME”- Canberra in So Many Words. 
Collaborating with Canberra's design company Thylicine and 
ACT Government, AILSA under the design lead of Elly Kent 
one of Canberra based artists, member of AILSA and Mira 
Lay as a project manager, we chose to prepare a word-art 
installation of the word "IBU". 
 
”IBU” means “mother” in Bahasa Indonesia. This word was 
chosen by the AILSA (Australian Indonesian Language 
School Association) committee to reflect the important role 

mothers perform in 
building a sense of 
home and 
community amongst diasporic Indonesian families such as 
those in Canberra. It also refers to the revered mother figure as 
found in many traditional, transitional and modern Indonesian 
societies, especially in the imagining of the independent 
Indonesian nation state that occurred in the late 19th century. 
The word “Ibu” brings to mind mother tongues and 
motherlands, ‘mother city’; it invites the audience to consider 
‘mothers’ as the carriers of home to a new land. In supporting 
the connection of the art word and the theme, the font was 
written by Dillan Jamilputra Lay (6 years old, from Southern 

Cross Early Childhood School Scullin and member of AILSA’s diasporic family). It was then enlarged 
onto a piece of armature and enveloped in textiles that 
represent ethnic groups or regions in Indonesia, for 
example different ‘batik’ patterns from different parts of 
Java, ‘songket’ embroidered textiles from Sumatra, 
‘ikat’ dyed textiles from Lombok and ‘tenun’ woven 
textiles from Eastern Indonesia. The word “IBU”and 
the textiles evoke a particularly Indonesian context, 
the universal connotations of the mother as the giver 
of life and comfort, and of textiles and patterns as 
carriers of personal and cultural significance.  
 
Our parent volunteers, Indonesian community 
members and AILSA's committees worked hard to 
source and stitch together pieces of traditional textiles for the installation in the months prior to the 

event. On the day, our hard work pays off 
as our little “IBU” pavilion became a little 
piece of Indonesia on the shore of Lake 
Burley Griffin. The pavilion has 
successfully created a Home atmosphere 
that was vibrant, diverse and joyful just like 
the Home that all Indonesian know. Many 
Indonesian community groups in Canberra 
participated in the cultural performances 
and exhibition in our pavilion. Highlights 
from this lovely day in the sun included the 
dancing performance by the AILSA's 
children, the Indonesian Community's 

Angklung Ensemble, the Indonesian Embassy's textile and Gamelan showcase, and the Indonesian 
Ukulele Orchestra. 



One Very Big Day held on 

Monday, 11 March 2013 to 

celebrate Canberra's 

Centenary with the ‘HOME’ 

Project  

ANZ Maori School of Cultural 

Dreams and our sign "Aotearoa" 

is our word that means and 

signifies "home" to us. The 

English translation of Aotearoa 

is "the land of the long white 

cloud". 

Performers from 
the FCCCI 
Chinese school 
and their Chinese 
character 'home'  

Philippine 

Ambassador to 

Australia HE Belen 

Anota (3rd from left) 

came to support the 

TAHANAN Project  
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Have you updated Have you updated Have you updated Have you updated 

your ACT CLSA your ACT CLSA your ACT CLSA your ACT CLSA 

webpagewebpagewebpagewebpage    

Would you like to share 

your school news? 

Email your story and 

some pictures to us at 

admin@actclsa.org.au  



2013 Dates to Remember 
 

Saturday 12 October  

National Conference 

Rydges Lakeside 

 

Followed by 

Annual Dinner  

University House ANU 
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Objectives of the Association 

The ACT Community Language Schools Association (ACTCLSA) is a non-profit organisation, 
providing a forum where Community Language  Schools can come together to share 
experiences and information. 

Our main objectives are: 

• To promote understanding and mutual respect among Ethnic Communities 

• To promote the teaching of languages, history and culture of ethnic communities 

• To co-ordinate and promote inter-ethnic school social and cultural activities 

• To promote the concept of multicultural education and provide language programmes for all 
students with in the ACT 
 

General Information on Schools 

The ACT CLSA is the umbrella body for around 40 member Ethnic Schools in the ACT which 
provide out of hours language classes known as Community Language Classes for all school 
aged children interested in learning languages often not provided in main stream schooling. 

Languages offered include: Arabic, Bangla, Cantonese, Chinese (Mandarin), Croatian, Dutch, 
Filipino, Finnish, Greek, German, Hebrew, Hindi, Indonesian, Italian, Karen, Khmer, Korean, 
Macedonian, Maori, Mon, Japanese, Persian, Polish, Punjabi, Russian, Samoan, Serbian, 
Sinhalese, Spanish, Swedish, Tamil, Tongan and Vietnamese. 

Malayalam Vidhya Vedhi 

North Canberra Sinhala Language School 

PAFA - Pakistan Australia Friendship Association Inc 

Tibetan Language School 

Ositos Cool 

We welcome the following playgroups 

ASCC Performance Team at National 

Multicultural Festival  February 2013 

2013 ASCC Teachers General Meeting and PD   

We welcome the following new schools 

Canberra Bilingual Auslan English Playgroup 

Back cover image supplied 

by Chennai Tamil School 




